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Abstract

Writing is challenging in second language and its test construction is rather problematic. The present study is 
aimed to offer an overview of the fundamental considerations in the test construction in English language teach-
ing. The significance of test validity, test reliability, task interactiveness, test attentiveness, test impact, and test 
practicality have been employed to improve educational practices. The researcher has considered the validity 
and reliability as severe concerns for the issues in question and the review has been advanced to add to the un-
derstanding of the former’s value in designing a writing test. Desktop reach formed the base of this research. The 
search confirms that the aforementioned characteristics are central to the design. This confirms with the research 
findings available in the literature of teaching and testing.

Keywords: ethical standards, test fairness, test reliability, test validity, writing test construction

INTRODUCTION 
Writing tasks completion difficulty seems to have increased the challenges of a good writing test 

construction. For this reason, a quality writing test is necessary for the provision of assistance to the learners, 
their placement in learning courses, measurement of the test-takers’ progress, problem analyses, suggestions, 
and evaluation of the course effectiveness. To do so, it is vital to predict a good relationship of the teachers 
to the design of a good writing test in/through teaching (Kunkun, 2015). The relevant literature addresses 
it in the context of test validity. There is a need for the prime consideration of professionalism in terms of 
constructing the standards of ethical conduct that are grounded on the usage of valid tests. Hence, without 
validity, a test is not considered ethical (Bachman, 2000).

Test validity has a considerable impact on making human judgments about writing tests (MacIver, et al., 
2014). According to Lee and & Anderson (2007), the necessary feature is the identification of how and to what 
extent the writer interacts with the potential factors and their impact on measuring performance interactively 
or independently in terms of making such judgments of the tests. Additionally, the quality of the test items is 
also crucial for the validity. Major validity issues include: (a) test content relevance in terms of test purpose; (b) 
test quality including the phrasing of test items; and (c) test representativeness with respect to the appropriate 
usage of the target language (Riege, 2003). 

For language teachers who want to develop the test items’ writing techniques, it is important to ensure 
the test validity. The instructors should have knowledge of the test use and test construct in order to increase 
the validity considerations of a writing test (Rossi & Brunfaut, 2019). Crocker (2003) recommends teaching 
test validity considerations for fairness and moral actions. Furthermore, more attention is needed in the 
following four areas that include (a) improvement in the validation method involving the judgment of the test 
content; (b) the scope of fairness definition with respect to an achievement test; (c); and (d) the development 
of guiding principles of validation studies in terms of test use and its consequence and preparation of the 
instructors for assessment criteria and their validation. It is now well-established to gauge the evaluation of 
test qualities to maintain a balance of the test-specific situation (Kunkun, 2015). 

The study of O’Neill, at al., (2005) may be used to focus the issue that the writing test influences the 
instructors’ teaching style and content display. According to Wiggins (1993), good teaching tests have been 
used to improve learning and ensure test consideration standards for the validity and reliability. Moreover, 
previous research studies conclude that the instructors should modify their curriculum to help reflect the test 
form and content for the validity considerations.  Test standardizations in addition, signify the assessment and 
its good testing impacts on teaching positively (Grant, 2000; Smith, 1991). 

The research objective of the study was to consider how the fundamentals in a writing test construction 
are documented. The main reason to select this area was to find a way to deepening the understanding of 
the factors that impact on the validation of writing tests. The present study may be considered as an attempt 
to fill in the theoretical gap that the research literature has guided to and provided the answer related to the 
issues of validity considerations in the test design.

METHODOLOGY 
The researchers have frequently used the following procedures for literature survey, data evaluation, data 

analysis, and research finding presentation:
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•	Comprehensive search of the published literature to examine the relevant studies
•	Titles and abstracts of all articles scanned and potentially relevant studies included
•	Studies excluded if the focus was found beyond the objectives
•	Relevant studies analyzed and included in the review

WRITING TEST CONSIDERATIONS 
The purpose of this review article is to provide an overview of various scientific methods or techniques in 

terms of validity considerations in a writing test design. Theoretical constructs or foundations and practicalities 
of test item design have not been extensively researched though (Rossi & Brunfaut, 2019). The construct of 
test validity remains challenged in the educational domain for assessment purposes; therefore, theoretical 
foundations are required for writing test design (Weideman, 2019). For this, a design accuracy is crucial for 
the test validity.

Test Validity

Test validity is defined as the quality having an impact on the writing assessment (Kunkun, 2015). Hughes 
(2003) explains the validity if “It measures accurately what is intended to measure’’ (p.26). In order to evaluate 
the research quality, it is important that the utilization of findings is to be with great care. The validity includes 
accuracy in terms of precisely reflecting the findings from the data (Noble & Smith, 2015). Moreover, different 
validity aspects including content and criterion are the provision supporting the test interpretations. It is 
important to understand the need for the new perspectives of the validity named user validity that emphasizes 
on interpretation of validity. This validity is made by test users depending upon the availability of information 
as it also provides result appropriateness of test outputs. Hence, the user validity construct is an important 
provision for test users and designers to research the practicality of test use. Unfortunately, the information 
about structural format of the validity and reliability in the field of research and education is inadequate. 
Another dimension of the validity includes content and face validity for subject experts. In designing a writing 
test, construct validity is achieved by means of item analysis, item discrimination, and key check (Considine, 
et al. 2005).

According to Kunkun (2015), the validity leading to a fair method of test writing consists of numerous 
elements. Each item provides different views to gather and interpret data. Its face validity in writing tests 
appears properly designed for a good visual reception. Moreover, content validity draws attention to the 
topics that test designers have discussed after the needs analysis at the learner’s level and a check upon the 
test content area. As far as construct validity is concerned, it measures the quality of test tasks. If a test has a 
low construct validity, the test is reportedly found less reliable. Another aspect of the validity is the criterion-
related validity, also known as external validity, in which the test takers’ scores are compared with some 
external criterion measures. Alderson, et al., (1995) explain that other types of the validity including response 
validity (gathering data in order to identify the interest of the test takers /learners in terms of evaluating 
the behavior and opinion on test taking), concurrent validity (students marks co-relate with the instructor 
marking and also the learners’ scores on test co-relates with other tests), and predictive validity (learners 
scores on test co-relates with other tests that have been taken later).

A research study conducted by Weideman (2019) has defined the validity to enable language testers 
claiming a test yields as effective. Moreover, it is important to note that a language test designer seeks to 
measure the language ability consistently or use claims or hypotheses of the test when it is validated. Thus, 
without a defendable and comprehensible construct validity, the interpretations of the scores of a language 
test lacks meaningfulness. A study’s conclusion becomes more significant when the validity and reliability are 
taken together.

Test Reliability

Writing task assessment is considered as reliable if the test consistently measures the same learners writing 
tests at different time slots and assesses the same test by varied raters. Moreover, if the test scores are 
inconsistent, they lack competence of assessment measure. However, it is also realized that the removal of the 
inconsistencies caused by numerous factors of time, text type, learners’ instructions, and previous knowledge 
of the learners is almost impossible. Test reliability is maximized by means of the construct of reliability factors 
as mentioned above (Kunkun, 2015). Test reliability, test validity, and test impact have been investigated to 
assess test design performance. 
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 Test reliability demonstrates the operationalized measures of the research inquest that other researchers 
have repeated with similar and consistent findings of the research. This definition is similar to Hughes (2003) 
and Noble and Smith (2015), who state that test reliability requires consistency of analytical procedures and 
test scores that are employed for research. Moreover, it has also been reported that establishing a higher level 
of reliability and validity shows the significant and appropriate data collection methods and use of results in 
terms of decision-making or conclusions (Noble & Smith, 2015). Moreover, other reliability considerations in 
the writing test involve external evidence, calculations of coefficient and correlation reliability, test stability, 
consistency of test items and scores, and inter and intra-rater reliability (Alderson, et al., 1995; Hughes, 
2003; Lissitz & Samuelsen, 2007; Kunkun, 2015). Table 1 outlines the establishment of the marking criteria of 
reliability.

Table 1
Reliability in Writing Test

Establishing the criteria of the reliability in a writing test 

Intra-rater reliability

Refers to sharing the same scripts in terms of having 
the same marks in different instances. If some 
marks are different, it is also reliable in a sense. It is 
measured through analysis of variance or through 
correlation coefficient. 

Inter-rater reliability

Refers to the different examiners in terms of marking 
similarity without any influence with other examiners 
or an agreement among   two raters. Measuring 
criteria is also measured by means of analysis of 
variance and correlation coefficient.

Routine double-marking

Each script is marked by different examiners and 
marked independently. The candidate receives the 
means of marks given by two different instructors or 
examiners.

Normality Test This test is used to check the data in control and if 
experimental group is normally distributed.

Homogeneity Test  It is used to check the homogeneity of the data.

Hypothetical Test This test is used to improve the significance level of 
the treatment group.

			   Adapted from Alderson, et al., (1995).

Task Interactiveness

The interactiveness entails that the test takers use more personal resources. Task interactiveness is described 
as how the test task involves the test takers linguistic knowledge and meta-cognitive strategies (Kunkun, 2015). 
Moreover, higher degree of interactive tasks necessitates test takers to demonstrate the linguistic knowledge 
as well as strategic knowledge. It is important to ensure that writing tasks must determine the learners’ needs 
and their level. Test tasks also develop learner’s motivation of/about interactivity and authenticity (Weigle, 
2002). It is also important to establish the criteria of the validity and practicality of a test. In addition, there 
is a need to acknowledge the data collected in a valid and an effective manner (Long & Johnson, 2000). 
Hence, developing suitable assessment criteria or methods is the utmost need for writing as there is a strong 
relationship between assessment of test and learning (Baartman, et al., 2006).

Test Authenticity

Test of English as a Foreign Language (TOEFL) is projected for academic purposes. The tasks in this test 
are aimed to check the significant features of academic English and are considered to be authentic. However, 
Weigle (2002) has opined that the authenticity of TOEFL tasks is limited in a sense as it lacks prewriting of 
reading opportunities or discussion based on an assigned topic. That is, when authenticity is higher in a 
writing test, it is helpful for assessment purposes in terms of bridging the knowledge gap between what the 
learner’s challenges in this world are and how they are tested. For instance, TOEFL tests are authentic because 
of their association with the real world and global practices (Kunkun, 2015). 

 Writing includes a plethora of set skills and demands different text types, purposes, and audiences that 
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writing tests consider. It also requires the authenticity and practicality in designing rubrics for different text 
types. Aligning the grading quality criteria helps improve the assessment criteria (Humphry & Heldsinger, 
2014). According to Moss (1994), the researchers who have conducted research on validity, stress the 
importance of authenticity in assessing performance. Charney’s (1984) study also reports that the instructors, 
researchers, administrator, and testing agencies need to have test validity and test reliability in method and 
authenticity for the assessment of writing performances. In fact, research literature has revealed the demand 
for the authenticity and set a criterion for writing tests that engage the learners with problems or questions 
to think in order to work effectively.

Test Impact

According to Bachman (1990), in terms of the impact, the tests have an intended purpose as per the 
education system or the demands of the society. Moreover, it affects potentially the test-takers’ test perceptions 
and performance (Bachman, 2000). When a quality test is designed, it has an impact. This should lie with the 
testing procedures and clarity for human cooperation. Importantly, the assessors while designing a writing 
test must think about its impact on the learners and instructors. Additionally, in order to see the test tasks 
impact, the assessors analyze how the learners are engaged and then make comparison of different tests on 
the particular subject. The ethics of respect is mandatory to see the connection of technical practices regarding 
the question’s merit and its probable negative impact on the learners’ performance, level of motivation, and 
trust. With respect to large scale testing, if the test items lack quality and impact, they are rejected during the 
review process or revised several times before the test is approved and imlemented. It is important to provide 
training to the assessors in order to achieve quality impact of the test tasks (Rossi & Brunfaut, 2019).

Test Practicality

Another significant aspect of validity consideration in writing a test construction is test practicality, 
requiring the available resources to develop, administer, and score or mark the test. In terms of having a 
finite resource for test purposes, it is needed to optimize the resource allocation to meet the desired level 
of writing considerations and test usefulness. For instance, if the inter-rater reliability is not high, one should 
explore several options including an increase in the writing task numbers and raters for the assessment, 
training raters, and devoting more time to bring refinement in the rating scale (Weigle, 2002). Importantly, the 
practicality of a good test is also confirmed in terms of evidence that substantiates the result. Fowler’s (2008) 
study reflects that in this age of test propagation, the focus is on test validity and practicality. The educators 
need to be concerned with the practicality issues when they select the measurement tools. For instance, even 
if a test has a high degree of test reliability, it may fail to indicate that a test is practical and meaningful. There 
is a need that scores must be tied with other scoring variables occurring in the network data. In this way, it 
benefits professional education and reputation.

CONCLUSION & RECOMMENDATIONS 
This study sets out to provide an overview of the issues related to test validity construction for writing 

tests. The literature review research has shown that a proper consideration of test validity, test reliability, 
task interactiveness, test authenticity, test impact, and test practicality are essential for designing meaningful 
tests. The result of this review also shows that validity and reliability are the key factors for test consideration. 
Moreover, the classroom discourse lends opportunities to learn and ensures the scoring criteria of writing. In 
addition, test authenticity and test practicality are also important for rubrics design. Furthermore, research has 
also shown that the assessment of writing performances is considered central to a teacher’s job. Enabling the 
teachers for good test takers and test designers is helpful to make teaching and learning effective. The findings 
of this study suggest that test tasks must include a higher degree of interactive skills for demonstration of 
linguistics and strategic knowledge. Moreover, test tasks must follow needs analysis and level of the learners 
that develop their motivation. The theoretical findings also highlight the importance of face validity, content 
validity, construct validity, response validity, criterion-related validity, predictive validity, simply internal 
validity, and external validity. Therefore, accuracy is an important consideration for a writing test design. 

Whenever the learners’ writing performance is assessed, the assessors’ operational framework for the 
assessment needs to be clear for a true measurement. The test must be aligned with the course contents, 
objectives, and different activities so that the construct validity in writing the test is easily achievable. Another 
significant finding emerging from this study is the reliability considerations of inter-rater reliability, intra-rater 
reliability, normality test, homogeneity test, hypothetical test, and routine double-marking in the test construct. 
The reliability also requires test scores consistency in terms of analytical procedures.  Taken together, these 
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findings suggest that the validity and reliability are the key factors for writing tests. To add to the point, the 
assessment performance is also important in the teaching domain in order to enable the instructors to design 
a writing test effectively by following ethical considerations of the validity. Hence, the present study seems 
to have been pushed to enhance the understanding of validity consideration in designing or constructing 
a writing test. Considerably, more research will need to be done to review other validity considerations of 
writing tests. These inquiries may help the instructors teach and test effectively.
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